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Example 1

My name Troy Cox. | a professor at
Brigham Young University. |
here since 1996. | part of the Center
for Language Studies. | to
Heidi, and we three children. They
Cameron, Hannah and Millie. We
two dogs: a mother and her son.
Her name Jolo, and hisname Remy.
When | , | like to my bike,
photos, , and yoga.

Total word count :
Number of different
words :

Sentence count :
Average sentence

length (words) :
Longest sentence
(words):

Shortest sentence
(words):




Example 2

My name Troy Cox, and full-time at Brigham Young
University since 1996. While | currently in the Center for Language Studies
(CLS), the first 17 years of my work at the Y me at the English Language
Center where | concurrent with my pursuit of a PhD. After my
doctorate, | for a faculty position at the CLS as the research and
assessment coordinator, , and working there in 2013. As a
scholar,l  research in second language learning, teaching and assessment.

to the wonderful Heidi Cox for a few months longer than I’
at BYU, and we are the parents of three children: Cameron, Hannah and
Millie. We’ finally = empty-nester status and the owners of a two Boston

Terriers, the mother who JoJo but the monicker “the little angel”,
and her son, Remy who a striking resemblance to Stitch from the Disney
franchise. The byline from my social media account my life up fairly well:

Disciple; Husband & Father; Amateur Cyclist, Yogi, Cook & Photographer;
Professor (Applied Linguistics/Language Testing).

I first and foremost as a man of faith and one who his family, but
when | in activities with my church or work, me road
yoga (power for the most part), or on my

photography skills.

Total word count :
Number of different
words :

Sentence count :
Average sentence

length (words) :
Longest sentence
(words):

Shortest sentence
(words):




IS

am
have worked

am

am married
are

have ]
is is

don’t work ~ride
cook practice

receiving

began

I've been married
ve been

are
has

identify

I've been working
am
had
worked
applied
was hired
do

is named
has

am not engaged
you’ll find cycling practicing

cooking working




The ACTFL Proficiency Guidelines 2012

* Not what you KNOW about the
language, but what you can DO

SPONTANEOQUSLY in real world m
situations.

« Five major levels (each subsumes all [ Keep your
lower levels) that describe a W™ FACTs straight
confluence of: -

° F _ zk'iz.. ADVANCED LOW and y ou can

n I n INTERMEDIATE HIGH L
. Ct - \ INTERMEDIATE MID dEtermIne the
[ ACCU racy ( INTERMEDIATE LOW mGjOr /eveI!
* Conte nt/context Qv

* Text Type
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ABOUT THE SHOW

The Great British Bake Off is the ultimate baking battle where passionate amateur baking fans compete to be crowned

the UK's Best Amateur Baker. Over the course of 10 hour-long episodes, the series follows the trials and tribulations of
the competitors, young and old, from every background and every corner of Britain, as they attempt to prove their

baking prowess. Each week the bakers tackle a ditferent baking skill, which become progressively more difficult as the

competition unfolds.







THE CHALLENGES

SIGNATURE BAKE

Testing the bakers’ personality, creative flair and baking
ability, the main challenge here is to produce something
cute, rustic and altogether home-made-looking. It's in this
test that the Bakers get to show off their tried-and-teste

handcookeg

This challenge separates the wheat from the chaff. Take
one basic recipe, with the same ingredients and
instructions, and ask our bakers to produce the finished
product... sound easy? Well, any variation on t§

finished product will be a result of their own technica
knowledge and experience — or lack of. Bakers are laid
bare in this task and this is where the pressure’s really on
in the Bake Off.

The oven gloves are off in this final challenge where the
bakers are able to showcase their depth of skill and
talent. The complexities of this task call for a professio
standard in taste and appearance. Are they up to it2 T
judges will be looking for the most impressive and

elaborate creations — that better taste first-class too.

Performance

Proficiency



Proficiency Guideline Criter

d

Level

Functions

Accu racy
Content

Text Type

Keep your FACTs straight and you are at a major level.

Novice/ILR 0

Communicate minimally
Use formulaic utterances
Produce words, lists and
phrases

Only understood by patient,
sympathetic listeners accustomed
to nonnative speakers

Self

Intermediate/ILR 1

Create with Language
Participate in Simple
Conversations

Ask and Answer Questions
Engage in simple transactions

Understood by people
accustomed to speaking to
nonnative speakers

Self
Daily Life

Sentences
Strings of sentences

Advanced/ILR 2

* Narrate and Describe in All
Time Frames
* Past
* Present
* Future
* Linguistically negotiate
situations with complications

Can be understood without
confusion by monolinguals not
accustomed to speaking to
nonnative speakers

Self

Daily Life
Non-autobiographical Topics
Topics of General Interest

Paragraphs

Superior/ILR 3

Discuss Abstract Topics
Extensively

Support Opinion with Nuanced
Language

Explore hypothetical realities
vis-a-vis conjecture

No patterns of errors in basic
structures. Errors virtually never
distract or impede communication

Self

Daily Life
Non-autobiographical Topics
Topics of General Interest
Abstract Topics

Extended Discourse

14
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* S0, how have yoga, cycling,
impacted my scholarship in

MUY U3 MOMw

©
©

© Troy L. Cox, 2025

and Great Britain
applied linguistics?

“Leo loves you. And he has his
crickets, his hobbies, and a fold-up
bicycle; he’s got quite enough fool-
ishness to keep him busy and satis-

fied.”

A

moqe Kurng

dn-pio; » pu
Sy sy oy p
L0 ' pansT

“st1es pue Ls1
1003 udnoua

~$adau J0u OS]
Funmsul sem

ey PO 3

P
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So one of the protagonists is losing it and
asking her mother if her husband Leo will
leave her for a younger woman when
she's in her 50s, and this is her mother’s
response. Hard to tell if the writer knows
Troy or Will better...

Substitute “yoga” or "telescope”
It’s nice to be of an age where you have B

“foolishness to be kept busy and
satisfied.”
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1996 2013-14 " 2016

e Attended OPI
Workshop led by

® Received PhD
e Moved to the Center

e Attended Barker
Lecture and saw

e Under mentorship of
Cindy Martin, became

Started practicing

Chantal Thompson Chantal & Became OPI . for Language Studies an OPI| Tester
present on proficiency Tester Started C_yc“ng e Assisted with . yosaa n(.j Trainer/Facilitator
and authentic material o Implemented ACTFL more seriou st Scandinavian OPI Incorporating

e Was hired at the scale with ELC Workshop mindfulness

English Language curriculum

Center




Pre-COVID Research Presentations at
Academic Conferences

* Testing (R,W, L, and other)—27 S—
» Speaking Assessments—21 -

* Temporal Fluency—5

» Self-Assessment—4

Testing

Saki_

Cox, T. & Thompson, G. (2017) The Effect of
ACTFL OPIc Speaking Prompts on Temporal

Fluency Features of L2 Speakers of Spanish

by Proficiency Level

© Troy L. Cox, 2025 20









Subjects

OPI Level

Novice Mid
Novice High

Intermediate Low
Intermediate Mid
Intermediate High
Advanced Low
Advanced Mid
Advanced High

Number of
Ratings

20

30

40

10)

60



ACTFL Rating and Temporal Fluency

Silent Pause Ratio

Articulation Rate Mean Length of Utterance

95% Cl Mean Length of Utterance

g
2
c
8
5
=
P
o 3.
B
o
3

ANOVA F(5,143) =28.37, p <.001 ANOVAF (5,143) =19.73, p < .001 ANOVA E (5, 143)= 18.15, p < .001



ACTFL Rating and Mean Length
Utterance
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Effect
Size Legend

Intermediate  Intermediate  Intermediate Advanced Low Advanced Mid Advanced High
Low Mid High

OPIcNumeric

ANOVA F (5,143) = 19.73, p < .001

Medium

Large



ACTFL Ratings and Temporal Fluency Features

e The effect size (Cohen’s D) is strong ( , medium and
) over the full range of ratings.

Articulation
Rate

& T
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< Search

< Summary Activity

D W M

Move Stand

Am | self-aware

. 1,285cal 104mln 14hr
and aCtlng On my ;zaew Oct 17, 2020 .
own?

| 7 12:10-
-I|| hinl :Il‘rll Illill himl g | A\ ACTIVITY

27 of 31days

Or am | Waltlﬂg for HLstknlalifllnly éztof;‘fai: N Weekly Summary

You beat last week's 720

someone else to mmmm IR --'oric c=ily Move goal 6

About Activity 4 = H
[ f ] b — :
d O ? Activity rings on Apple Watch give you a § B o U 9P ¢ U ¢ .
quick visual reference of your daily , M o w T = S S
activity using three metrics: Stand, :
Move, and Exercise. When you complete /
your daily goal for each metric, its ring / &
closes Stand measures how often you \ — NS e <
> = e S—— -~ ~ v e



Pre-COVID Research Presentations at

Academic Conferences

Cox, T. & Peterson, J. (2018) Student Self-Appraisal
Calibration on a Reading Comprehension Multiple-
Choice Assessment.
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Spring 2020 Problem

-

* Language department chairs
were concerned about the
disruption COVID-19 would | [FSuPesRs
have on the language ability -G ARSI .
for students in advanced : 22 1 AR
Ianguage classes whose._ 7
missionary service was. A
disrupted. ¥

i
* Would WebCAPEl'y‘\; rk?
A :é




WebCAPE g = > 9

(Web-Computer Adaptive
Placement Exam) :

e Tests students with MC
guestions.

* Adaptive algorithm gives e/?a’ch“ - 1
student a unique setof "\ \X A ML~
questions at varied difficulty a‘x\v
levels to determine score.

* Results are low stake. =
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s language learning

a finite or an infinite NI

INFINITE GAME
game? GAMES

Carse, J.(2011). Finite and infinite games. Simon
and Schuster,

Sinek, S.(2019). The infinite game. Penguin.
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Scale Design and Description
s

Construct Indirect measure Speaking and Writing proficiency

Section 1 (Fixed form)

* Language Learning Background

* Willingness to Communicate (26 items (random subset, 100% time scale)
Format * Language Learning Grit (9 items, 5 pt. scale)

» Self-Assessment of Speaking and Writing (24 items, 5 pt. Scale)

Section 2 (items targeted at the self assessed level from section 1)

* Writing and Speaking

Languages Can be adapted for most languages

ACTFL scale (10 Point) from NL to S (not official). Self-assess results moderated by language
Results learning background, length of immersion, and distance from English.
Sent to both student and instructors who have (hopefully) been trained in the proficiency scale

Delivery Qualtrics (not proctored)




Post-COVID Research Presentations at
Academic Conferences

e Self-Assessment—10
» Testing (RW, L, and other)—56

* Willingness to Communicate—2

» Temporal Fluency—1 Speaking

» Speaking Assessments—0

© Troy L. Cox, 2025 51
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GRIT Participants

Studying a foreign language at a large US University and took LASER

Language Frequency Percent
Spanish 1455

French 165
Portuguese 140
German 68

Italian 63 :
Russian 11 : [

L] L]
MISSIng O Spanish  French Portuguese German Italian Russian

Total 1902 Language
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GRIT and Proficiency

Mean =3.91, SD .56, n=1,904
[F(3,1900) = 14.51, p < .001]

Effect size (w? =0.021) = The effect
is small. OPlc proficiency explains
about 2.1% of the variance on the

GRIT scale.
| Tukey Post Hoc
| | | « Al vs AM - Significant (p = .001)
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WTC Participants

Studying a foreign language at a large US University and took LASER

Language Frequency Percent
Spanish 1,883
French 304
Portuguese 220
German 105
Italian 67

Russian 37 . --

Missing 0 | | |
Spanish  French Portuguese German Italian  Russian
Total . LanguageToSurvey
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WIC Instrument Iltems

Item
1.1

1.2

1.3

1.4

1.5
1.6

Statement

If | encountered some native speakers of [Language] in the
street, restaurant, hotel, etc., | hope an opportunity would
arise and they would talk to me.

If | encountered some native speakers of [Language] in the
street, restaurant, hotel, etc., | would find an excuse and
would talk to them.

If | encountered some native speakers of [Language] who
are facing problems in my country because of not knowing
our language, | would take advantage of this opportunity
and would talk to them.

| am willing to accompany some native speakers of
[Language] and be their tour guide for a day free of charge.
| am willing to talk with native speakers of [Language].

If someone introduced me to a native-speaker of
[Language] | would like to try my abilities in communicating
with him/her in [Language].

Item

Statement

If | encountered some native speakers of [Language] in an
online forum, | hope an opportunity would arise and they
would message me.

If | encountered some native speakers of [Language] in an
online forum, | would find an excuse and would message
them.

If | encountered some native speakers of [Language] who
are facing problems online because of not knowing our
language, | would take advantage of this opportunity and
would message them.

| am willing to communicate with native speakers of
[Language] online.

In order to practice my [Language], | am willing to talk in
[Language] with my classmates outside the class.

| am willing to ask questions in [Language] in the classes at
the university.




WIC Instrument Iltems

Item
3.3

3.4

3.5

3.6

3.7

3.8

4.1

[Statement
| am willing to talk and express my opinions in [Language] in
the class when all my classmates are listening to me.

| am willing to have pair and group activities in the class so
that | can talk in [Language] with my classmates.

In order to practice my [Language] | am willing to talk in
[Language] with my professors outside the class.

| am willing to give a presentation in [Language] in front of
my classmates.

In group work activities in the class when the group is
composed of my friends, | am willing to speak in
[Language].

In group work activities in the class when the group is NOT
composed of my friends, | am willing to speak in
[Language].

In order to practice my [Language], | am willing to speak in
[Language] with native English-speaking missionaries
learning [Language].

Item

Statement

| am willing to ask questions in [Language] in large group
settings of other native English-speaking missionaries
learning [Language].

| am willing to talk and express my opinions in [Language]
in large group settings of other native English-speaking
missionaries learning [Language] that are listening to me.
| am willing to speak in [Language] in pair and small group
settings with other native English-speaking missionaries
learning [Language].

| am willing to teach a lesson in [Language] in front of a
large group of other native English-speaking missionaries
learning [Language].

| am willing to speak in [Language] with a group composed
of friends that are also [Language] learners.

| am willing to speak in [Language] with a group NOT
composed of friends that are also [Language] learners.




WTC and Proficiency

3.5 Mean (ogits)= 2.61, SD 4.45, n=2,594
[F(6, 2,599) = 39.99, p < .001]

3.0

2.5

Effect size (w? = 0.041) = The effect
is small to moderate. OPIc
proficiency explains about 4% of the
variance in WTC logits

Tukey Post Hoc
* M vs IH = Significant (p < .001)
M ° |Hvs AL > Marginal (p = .069)

| | ! | | |
NH IL IM IH AL AM

OPICRating » Al vs AM — Significant (p = .027)
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Surprising? Not Really...

FPLATEAU OF SUSTAINABILITY
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Selt-Appraisal Accuracy Participants

Studying a foreign language at a large US University and took LASER

Language Frequency Percent
Spanish 1,883
French 304
Portuguese 220
German 105
Italian 67

Russian 37 . --

Missing 0 | | |
Spanish  French Portuguese German Italian  Russian
Total . LanguageToSurvey
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Speaking Self-Assessment Statements

-

Label

I can name the members of my family to a new friend.

NEZII can tell my friend the types of activities | do in class/at work.

I can describe my family's hobbies to a new friend.
| can ask and answer questions of a new friend to explore what our family
members do for their job.

MI can tell my friend what a typical school or workday is like from beginning to end.

MI can ask a teacher/boss a series of questions to clarify how to complete an assignment.
| can share a long, detailed story with a new friend about a memorable childhood experience such as a
favorite vacation or holiday.

ﬂl can tactfully bring a problematic issue to the attention of a customer service representative (hotel clerk,
travel agent, etc.) to resolve a complication related to a family vacation/holiday.

“I can tell a classmate/co-worker an experience in detail, so they understand my point of view on a current
situation.

“I can negotiate a solution that is mutually agreed with my teacher/boss when | am unable to keep a
deadline.

I can critically evaluate and expound upon the impact of government-sponsored daycare programs on family

life and its economic implications in a public forum such as a Parent-Teacher Association or school board
meeting.

| can discuss implications of employee dress and grooming standards on workplace morale, productivity and
brand representation in a panel discussiori at a professional conference.




Calculating Calibration

* Calibration = OPlc Rating — Self Assessed Rating

Value Meaning

Perfectly calibrated. No difference between perceived
and actual ability.

Positive Students OVER-estimate their ability.

Numbers

Negative Students UNDER-estimate their ability
Numbers

troycox.xyz



Speaking Calibration Mean = .52, SD 1.38, n=2,604
F(6, 2609) = 15.77, p < .001

Effect size (w” = 0.033) - The effect is

small approaching moderate. OPlc
I proficiency explains about 3.3% of the
| N n
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—
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o

variance in calibration

Tukey Post Hoc
» AL vs AM = Significant (p = .027)
« AMvs. AH - significant (p < .001)
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L ook familiar?
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Aggregation of Marginal Gains

B 1% Improvement
B 1% Decline

© Troy L. Cox, 2025
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Language Proficiency
Booths

Oral Proficiency Interview Testing

Oral proficiency testing at BYU occurs in an isolation booth. We have 6 booths. The booth is a
controlled environment designed to minimize external stimuli, providing a quiet and distraction-free
space. It's equipped with either a telephone or laptop for the exams. It offers an ideal setting for
individuals to demonstrate their language skills without the interference of external noise or

distractions. Test takers can focus solely on their speech and interaction with the examiner,

enhancing the accuracy and reliability of the assessment.

During an oral language proficiency test, the examinee enters the isolation booth and a proctor calls

the language tester after which the examinee engages in various spoken tasks. For an OPlIc, the



Interviews (10-15 minutes) with Advanced High
and Superior OPI scorers (Convenience Sampling)

Language Number
Spanish

Chinese
French
Portuguese
Arabic

© Troy L. Cox, 2025 88



STUDENT ADVICE

Students who scored Advanced High or Superior on their OPI share their
personal tips and tricks for success.

SPANISH PORTUGUESE CHINESE FRENCH ARABIC

Ashley Lloyd Christie Juarez Spencer Brown

Spanish OPI Exam Spanish OPI Exam Spanish OPI Exam

\ 4

' @5
Auzton Stutts Kent Garner Josh Klingonsmith
Spanish OP1 Exam Spanish OPI Exam Spanish OP1 Exam

Jeffrey Walch Tyler Webb Elly Glenn

Spanish OPI Exam Spanish OPI1 Exam Spanish OP] Exam

Josephine Bateman Jay Halterman Mary Watson
Spanish OP1 Exam Spanish OPI Exam Spanish OPI Exam
Bryn Stewart J. Michael Moeller Joseph Cantrell
Spanish OP! Exam Spanish OPI Exam Spanish OPI Exam

STUDENT ADVICE

Students who scored Advanced High or Superior on their OPI share their
personal tips and tricks for success.

SPANISH PORTUGUESE CHINESE FRENCH ARABIC

Trevor Pettit Rex Tippetts

YT Fyam Partuoieca NPT Fyam

Partisiaca (

STUDENT ADVICE

Students who scored Advanced High or Superior on their OPI share their
personal tips and tricks for success.

SPANISH PORTUGUESE CHINESE FRENCH ARABIC

Mark Ensign Margaret Davis Brenden Bakker

Chinese OPI Exam Chinese OPI Exam Chinese OPI Exam

Rachel Weyland

STUDENT ADVICE

Students who scored Advanced High or Superior on their OPI share their
personal tips and tricks for success.

SPANISH PORTUGUESE CMINESE FRENCH ARABIC

Jake McCoy Tobias Cook

JPI Exam French OPI Exam

STUDENT ADVICE

Students who scored Advanced High or Superior on their OPI share their
personal tips and tricks for success.

SPANISH PORTUGUESE CHINESE FRENCH ARABIC

FANEY ORI

Caleb Dewey Rachel Gammon

Arabic OPI Exam Arabic OPI Exam
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